Winter 2009 Teaching with Primary Sources Newsletter
Learning Activity — Secondary Level

Slavery In the Antebellum South: Varying the Learning Process with Primary Sources

Relics of slavery days Old Jackson Plantation home, owned by a
sugarcane planter

Library of Congress Bibliographic record: Library of Congress Bibliographic record:
http://hdl.loc.gov/loc.pnp/cph.3c03293 http://hdl.loc.gov/loc.pnp/fsa.8¢13108
OVERVIEW
Overview

This learning activity engages students in an analysis of multiple primary sources relating to
slavery in the antebellum South from the Library of Congress. It is tiered to accommodate
different levels of student comprehension and ability, and to guide students of all learning levels
to higher-order thinking.

Objectives
After completing this activity, students will be able to:

e articulate the differences in social, economic, and legal status of slaves in the
antebellum South

e speculate why the institution of slavery existed

e identify some of the arguments offered by 19" century abolitionist and pro-slavery
groups

Time Required
Two class periods

Recommended Grade Range
6-8

Topic
Slavery of African-Americans

Subject/Sub-Subject
Social Studies/History
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OVERVIEW (CONT’D)
Standards

McREL 4th Edition Standards & Benchmarks
http://www.mcrel.org/compendium/browse.asp

United States History

Standard 12. Understands the sources and character of cultural, religious, and social reform
movements in the antebellum period.

Benchmark 1. Understands perspectives that influenced slavery in the antebellum period (e.g.,
changing ideas about race, the reception of proslavery and antislavery ideologies in the North
and South, arguments used to defend slavery in the 18th and 19th centuries)

Credits
Activity adapted from a lesson plan created by Courtney Kisat, Teaching with Primary Sources
Program at Southern Illinois University, Carbondale, Illinois

Materials Used
Have these materials ready before the activity:

Projection device with one Internet-ready computer (or prepare and distribute copies) to
share the following images simultaneously:
Relics of slavery days (image of slave quarters)
http://hdl.loc.gov/loc.pnp/cph.3c03293
Old Jackson Plantation home
http://hdl.loc.gov/loc.pnp/fsa.8¢c13108

Copies of worksheets (see attached) to distribute one copy per student group determined by
academic ability level:

Group One worksheet: Below-level/ELL students

Group Two worksheet: On-level students

Group Three worksheet: Above-level students

Copies of Primary Source Sets (see attached) to distribute one primary source set per student
group determined by assigned worksheet/academic ability level:

Group One Primary Source Set: Below-level/ELL students

Group Two Primary Source Set: On-level students

Group Three Primary Source Set: Above-level students

Blank sheets of paper to distribute one sheet per student at the end of the activity for use in
completing a culminating individual writing assignment.
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OVERVIEW (CONT’D)

Resources
Background for the activity:

The preceding curriculum for this learning experience should incorporate information about the
North Atlantic Slave Trade. The first African slaves were forced into bondage in the 1640s and
traveled to North America in slave ships to labor in agriculture. Over the next two centuries, the
slave trade grew in the American South, countered by the abolitionist movement developing in
the North. Some historians speculate that black slaves made up to 77% of the Southern
population by 1750, yet the free white minority maintained the status quo. The passage of
national legislation, such as the Fugitive Slave Act of 1850, made it even more difficult for
slaves in the antebellum South to escape to freedom. It also forced free blacks, primarily living
in the North, to carry papers proving their status or risk capture and transport to the South where
they could be sold into slavery.

Additional Resources:
African-American Odyssey
http://memory.loc.gov/ammem/aaohtml/aohome.html

From Slavery to Civil Rights: A Timeline of African-American History
http://memory.loc.gov/learn/features/civilrights/flash.html

Slavery Resource Guide
http://www.loc.gov/rr/program/bib/slavery/
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PROCEDURE

Activity:

1. Introduce the activity by prompting prior knowledge; ask students what they know or
remember about slavery in the American South.

2. Project the images of a slave cabin and a plantation manor simultaneously on a screen OR
pass around handouts of the images.

3. Model primary source analysis with a whole-class discussion prompted by questions such as:

e What do you see? (How are the two dwellings different?)

e What do you think you know? (What connection do these pictures have with the
institution of slavery? Who would have lived in these houses? What information do
these primary sources offer about slavery?)

e What would you like to learn?

4. Write students’ responses on the board. Explain that they will be analyzing additional

primary sources in groups to check their initial responses and to deepen their understanding
of the social, economic, legal, and political realities of slavery in the antebellum South.

Divide students into three groups or tiers; these groups should be selected based on ability to
comprehend and critically analyze a set of primary sources. Give each group the
appropriate-level worksheet (see attached) and primary source set (also attached).

Ask students to assign a scribe and, together in their groups, spend 30 minutes analyzing and
discussing their primary sources. Tell them to be prepared to share their findings as part of a
follow-up class discussion, using the primary sources as evidence for their conclusions.

After 30 minutes, ask groups to take turns presenting their responses to the essential question
and evidence to the class. [Note: as each group presents, project their primary sources onto a
screen if possible.] Each group should post their primary sources on a bulletin board after
presenting.

Invite everyone to examine all of the primary sources on the bulletin board following the
group presentations. Ask students if seeing additional primary sources causes them to
reconsider their group’s responses to the essential question.

Give each student a sheet of paper. Ask students to fold the paper twice so there are four
equal spaces on which to write. On the board, write a list of writing prompts that students
may choose from; these can range from basic comprehension to high level critical thinking.
Some examples are:

| feel that... | know that... Abolitionists believed...
I have learned... If | were a slave owner... Pro-slavery groups believed...
I wonder if... If I were aslave... Compared to today...
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EVALUATION

Evaluation:

e Observe students’ participation in whole class and small group discussions

e Assess students’ ability to answer their worksheets’ essential questions using evidence from
the primary sources

e Assess students’ ability to write responses to their chosen writing prompts demonstrating
comprehension of key concepts.
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Group One Worksheet
Instructions:

1) Read all of the questions.
2) Examine all of your group’s primary sources.

3) Discuss answers to the guiding questions before writing your group’s answer to the Essential
Question. The guiding questions will help your group respond to the Essential Question.

4) Present evidence from the primary sources to support your answer to the Essential Question!

Essential Question:

What social, legal and economic status did slaves have in the antebellum South?

Guiding Questions:

e How did the living conditions of plantation owners and slaves differ?

e What do Sarah Graves’s memories tell you about the legal rights of slaves? Would the
treatment she describes be legal today?

e How do you think slaves and plantation owners regarded one another?



Group Two Worksheet
Instructions:

1) Read all of the questions.
2) Examine all of your group’s primary sources.

3) Discuss answers to the guiding questions before writing your group’s answer to the Essential
Question. The guiding questions will help your group respond to the Essential Question.

4) Present evidence from the primary sources to support your answer to the Essential Question!

Essential Question:

What social, legal and economic status did slaves have in the antebellum South?

Guiding Questions:

e Why did many white Southerners consider slavery to be essential to their well-being?

e How did the perception of slaves as property affect their status as human beings?



Group Three Worksheet

Instructions:

1) Read all of the questions.
2) Examine all of your group’s primary sources.

3) Discuss answers to the guiding questions before writing your group’s answer to the Essential
Question. The guiding questions will help your group respond to the Essential Question.

4) Present evidence from the primary sources to support your answer to the Essential Question!

Essential Question:

What social, legal and economic status did slaves have in the antebellum South?

Guiding Questions:

e How was slavery described by those on opposite sides of the issue?

e What broad themes or values were used to support the abolitionist and pro-slavery
arguments?



Group One Primary Source Set
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LISSOURL
HODAYAY COUNTY

SEIIMORR

TX=SLATE STORIES '
Sarah Graves Page 8. fltﬂfl
g0 slck he couldn®t work, so me and meme had to work hard. Te

lived in & Xitehen, & room in & log house joined on to the mad-

ter's house. My moms worked in the field, even when I wes & Lit-
tle baby. She would lay ma down on & pallet nser the fence while

ghe plowed the 2orn or worked in the fisld.

Start [:"Stﬂpfmther and mema often tonded their own tobmoco and grein

in the meonlight. This they could sell and huve the money. e
could go to church which was held in the schoel house. Sometimes
they let us pley with the other children after the noon dishes
wara waghed and there wean't chnything else to do.

Hihere was most always sonething to do. . Mester never allow-
gd nobody to be idle. hiams worked in the house and the Tields
too. A% night after she come home from the fleld, she had te
grate corn for the family next day. We didn't hawve many grist
mills them days, an' we would punch holes in a plece of tin, and
rub the ear of corn seroas it end meke menl Tor our use.

Flowsdays, when you all went & nice weol dreas, all you goi
to do 12 go to the store and get it", Aunt Sally commented, when
agked to tell sbhout thelir eclothing.

"When I was growin' up an' wanted a niee wopl dress, we

would shear the sheep, wesh the wool, card it, spin it and weave

Group One Primary Source Set
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MISSOURI
NODAWAY COUNTY

SKIDMORE

EX-SLAVE STORIES

SARAH ORAVES Page €. 131

it., If we wanted 1% striped, we used two threads. We would
eolor one by using herbs or barks, Sometimss we had it capd-
ed at a mill, an' sometimes we carded 1% ourselves. But when
we d4id it, the threads were short, which caused us to heve to
tie the thresd often, makin' too meny knots in the dress. I
have gathersd the wool off the fencess where it had been caught
off the shesep, &n' waghed it, an' used it to meke mittens.
"Tas'm. I worked in the fields, und I worked hard foo.
Plantin' and hervestin' in those dsys was really work.  They
uzed oxen to break up the ground for eorn, an' for pleowin' it
too. They hosd the corn with a hoe, and cut the stalks with &
hoe end shocked 'em. They cut the greirn with the eradle and
gnd beund it with their hapds, and shooked 1%. They threshed
the grein with & hickory stick. Deating 1% out. -
"I garrlied water for the fleld hands. Ifve carried three N}
big buckets of water from one fileld to another, from one plece {
to another; one in each hand and one balanced on my head.

"Tes'm. OSome masters was good en’ some wes bad. My meme's

master whipped his slaves for pastime. My mester wes not 20 bed

as aome was to their aleves. I've hed many a whippln':]a¢m$ I End
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APPENDIX C.

The sbolitionists in Connecticut petit.oned the Legislature of that state st its late
session on several subjects deemed by them proper for legislative action.  In answer to
these petitions—

I. The law known as the *Dlack Aet” or tho “ Canterbury law"—under which
Miss Crandall was indicted and tried—was repesled, except a single provieion, which
is not conzidered ohjectionable.

2. The right to frial by jury was secured to persons who are claimed as slaves.

3. Resolutions were passed asserting the power of Congress to abolish slavery in
the District of Columbia, and recommending that it be done as soon as it can be,
* consistently with the best good of the whele country.” (1)

4. Resolutions were passed protesting against the annexation of Texas to the Union.

5. Resolutions were passed asserting the right of petition as inaliensble—condemn-
ing Mr. Patton's resolution of Dec. 21, 1837 as an invasion of the rights of the people,

and calling on the Connecticut delegation in Congress to use their efforts to have the
samie rescinded.

> APPENDIX D.

In the year 1793 there were but 5,000,000 pounds of cotton produced in the United
States, and but 500,000 exported Cotton never could have become an article of
much commercial importance under the old method of preparing it for market. By
hand-picking, or by a process strictly manual, s cultivator could not prepare for mar-
ket, during the year, more than from 200 to 300 pounds ; being only sbout one-tenth
of what he could eultivate to maturity in the field. In '83 Mr. Whitnoy invented the
Cotton-gin now in use, by which the labor of at least one thousand hands under the old
system, is performed by one, in preparing the erop for market. Seven years after the
invention (1800} 35,000,000 peunds were raised, and 17,800,000 exported. Tn 1834,
460,000,000 were raised—384,750,000 exported.  Such was the effect of Mr. Whitney's
mvention. [t gave, at once, extraordinery value to the land in that part of the coun-
try where alone cotton could be raised ; and to slaves, because it was the general, the
almost un. ersal, impression that the cultivation of the Sonth could be carried on only
by slaves. There being no free slate in the South, competition between free and slave
labor mever could exist on a scale sufficiently extensive to prove the superiority of the
former in the production of cotton, and in the preparation of it for market.

Thus, it has happened that Mr. Whitney has been the innocent occasion of giving to
slavery in this country its present importance—of magnifying it into the great interest
to which ail others must yield. How he was rewarded by the South—especially by the
planters of Georgin—the reader may see by consulting Silliman's Journal for January,
1833, and the Encyelopedia Americana, article, Waitney.

e e—

APPENDIX E.

It is imposwible, of course, to pronounce with precision, how great would have heen
the effect in favor of emancipation, if the effort to resist the admission of Missouri as a
slaveholding state had been successful. We can only conjecture what it would have
becn, by the effect its admission has had in fostering elavery up to its prescnt huge

Group Two Primary Source Set
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GANG OF 25 SEA ISLAND
COTTON AND RICE NEGROES,

By LOUIS D. DE SAUSSURE.

On THURSDAY the 25th Sept., 1852, at 11 o'clock, A.M.,
will be sold at RYAN'S MART, in Chalmers Street, in the

City of Charleston,

A prime gang of 25 Negroes, accustomed
to the culture of Sea Island Cotton and

Rice.

CONDITIONS. —One-hall Cash, balance by Bond, hearing interest from day of sale, paya-
ble in one amd twe yorrs, fo be secured by o morigage of the negroes and approved personal

soitdty.  Porclastiz to pay for papers.

—— e ——— e ——

,

-

TN Adge, 'E;:ﬂpuf-ffg.
A 1 Aleck, 3% Carpenter.
B Mary Avn. 51 Field band, prime.
3—3 Louka, 10

4 Absu, 25 Prirdg field lanl.
3 Jly, 24 Privee (idd-sau),
G Caralina, &
T Hani, !!-‘5

f—8 D.“l]llllll.'. infant.

9 Danick 45 Field hand, not prime.
10 hillis, A2 Fiaelal Niswapl,

11 Wk, 0
12 Danil, G
13 Morgaret, 4
14 Delin &

T=15 Hannal, - 2 mondha,

No.,

16 Hannah,

17 Cudice,
3—18 Nancy,

19 Hannah,
20 Jnmees,

21 Richard,
22 Thonas,

| 5—23 John,

124 Squash,

1—25 Thomas,

Az, Capasity.
60  Cook.
22 Prime field hand.
20 Prime field hand, sis-
ter of Cudjoe.

M Prme field hand.

13 Slight defect in knee
from & broken leg.

B & D

40 Prime field hand.

28 Prime field hand,
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LAVB RY AND TRUTH:

e i - ———

" The institution of Slavery presents itself to
sane minds in these two aspects. Religious and
Political. - The former more particularly concerns
the Church—the latter the State.

Religiously viewed, it is not to h: regarded
as a Divine institution like the Sacrament of the

“Lord’s Supper or the Marriage Covenant, but as a

providential condition of society, recognized and
regulated by the Holy Seriptures, and as such to
be tolerated by Christian people where it exists hy
law—always acting in strict conformity to the in-

“ spired precepts concerning it. This is according to

the course pursued by Christ and his Apostles, and
this is the view given by every standard comment-
ator of the Bible.

* Slavery, politically considered, is an institution
of our country which each State has a perfect right
to tolerate or repudiate at pleasure. Any inter-

ference in the matter on the part of one State or

section of the country towards another, is a breach
of covenant between the parties, which every
Christian patriot and every citizen should deplore
and rebuke.

1If the principles contained in these two propo-
sitions had been duly regarded, who believes this
nation wounld now be involved in such a terrible

confli* ?
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Charlasto-

“ SLAVE STATES, once more let me ropoat, that the only way of
yreserving our slave property, or what we prize more than life, our
[t ABERTY, is by « UNION WITH EACH OTHER."
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Jegerson Davis.
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Fllustrations of the American Anti-Slacery JAlmanae for 1840.
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